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APR Report for the Year 2017-2018
2018-2019 Cycle

Section I: Program Description 

IA1. Program (Select your program from the drop down list) 

IA2. Other Program (If your program is not on the above list, write it in here) 

IB. Program Lead (Your first and last name) 

IC. Program Mission Statement 

Provide the Program’s Mission Statement. 

ID. Program Summary 

Provide a brief summary on the current status of the program being reviewed. 
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Section II: Looking Back—2017-2018 

IIA. Present the Results (Rubric Criterion 3) 

Provide a descriptive summary of the outcomes from the 2017-2018 cycle of program review.

IIB. Probe the Results: I Wonder . . . (Rubric Criteria 1, 3) 

In this section, judge whether the activities you implemented in 2017-2018 to reach your goals were effective. Did the 
activities have an effect on the outcome? Please describe WHY you believe your outcomes came out the way they did. 
Did you reach your goals? If yes, explain why. If you did not reach your goals, explain why. 

IIC. Ideate Innovations: What if . . . (Rubric Criteria 1, 5) 

In this section, describe activities you believe would have an effect on your 2018-2019 outcome measures. 



APR Report—2018-2019 Cycle Page 3 of 4 

Taft College Institutional Research Office August 2018 

Section III: Looking Forward—2018-2019 

III. List Your 2018-2019 Goals—Be Quantitative!

List your 2018-2019 APR goals in terms of their expected changes on the outcome measures as indicated earlier. 
Each goal that requires resources, impacts other areas, or otherwise is substantive requires the submission of an APR 
Goal form. Keep in mind the scoring rubric criteria: 

1. The relationship between program review narrative and the APR Goal is evident and strongly supported by
evidence.

2. The APR Goal directly implements institutional planning document goals.
3. The outcome directly implements institutional planning outcomes, and is transferrable and/or scalable

institutionally.
4. APR Outcome indicators, methods and/or timelines use institutional measures, transferrable/scalable institutionally
5. Before/after benchmarks and timelines are completely specified, identical methods, transferrable/scalable.
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Section IV (Optional): Evaluation of Program Review and Planning Process 

IVA. Evaluation of Program Review and Program Planning Process 

In this cycle of program review, what aspects of the program review and program planning process worked best and 
why? 

IVB. Evaluation of Program Review and Program Planning Process 

In this cycle of program review, what aspects of the program review and program planning process would you change 
and why? 


	IA1_ Program: [SOC SCI Psychology AA-T Degree]
	IA2_Other: n/a
	IB_Program_Lead: Sharyn Eveland
	IC_Mission_Statement: The mission of the psychology program at Taft College is to provide structured and semi-structured opportunities that allow students to develop and master the Knowledge, Skills, and Values consistent with the science and application of psychology as they earn an Associate in Arts in Psychology for Transfer degree.
	ID_Program_Summary: The Associate in Arts in Psychology for Transfer degree and program at Taft College has been offered since January 2012.  The program is designed to prepare psychology majors to transfer to California universities, although many courses support other programs and divisions.  There are eight required courses in the program. All the required core degree courses are housed in the Social Science Division except the statistics course offered through mathematics (STAT 1501) may also be taken in lieu of the statistics course offered through the social science department (PSYC 2200).  In addition, students are required to complete all general education pattern coursework and supplemental elective coursework for a total of 60 transferable units.  There are 3 full-time faculty members associated with the Psychology program. Of the three professors, one also carries release time for other institutional responsibilities while a second shares instructional responsibilities in the Early Child Education program areas. The program maintains a robust adjunct faculty pool; over half of the adjunct faculty have full-time responsibilities in other areas of the college.  The program is doing well on all efficiency, achievement, and learning indicators.  Additional indicators are desired to examine other aspects of the program as suggested by the Guided Pathways model (i.e.: metrics examining effectiveness of course sequencing; equity indicators).
	IIA_Results: Executive summary:  Students enter, progress, and complete the Associate in Arts: Psychology for Transfer program. Student achievement exceeded the institution’s set standards on all indicators. Achievement outcomes for course sections using traditional modes of delivery were slightly better than for sections offered using non-traditional modes of delivery. STAT 1510 remains the only exception to the preceding statement. Successful students attain the identified learning outcomes at or above the expected mastery level in courses and at the program level. As a group, students who identify as Hispanic achieve mastery of the learning outcomes at a lower than expected rate.  Achievement data was not disaggregated at the program and course level for this review.  Status of Goals from Previous Year’s Program Review:Goal: All assessed demographic groups succeed at approximately the same rate and at or above the Institution set standard.  Goal Form Activity Submission: Investigate promising practices to support success among members of the identified under achieving groups. Form student focus groups consisting of representatives from identified under achieving groups to gain student experience information relative to potential needs. Review course materials for appropriate representation of impacted groups. Request purchase of instructional materials noted in course improvement plans aggregated from section level SLO reports. Results: The requested student focus group activity funding was provided in late October 2018, too late for completion before this PR. Student focus groups are being formed in January 2019. Goal: All assessed demographic groups succeed at or above the Institution set standard. Goal Form Activity Submission: noneResults: Assumed met as SAO data is not disaggregated by demographics (see narrative in section II.B); ongoing.Goal: Continue use of SI assistants in program courses. Goal Form Activity Submission: noneResults: met; ongoingGoal: Establish time to completion by program as a standard data element in program review data packets. Goal Form Activity Submission: noneResults: No progress, continue (see narrative in section II.B)Goal: Establish metrics to track success, persistence, and retention relative to program/course sequencing.  Goal Form Activity Submission: noneResults: No progress, continue (see narrative in section IIB);Goal: Schedule all psychology course sections for either Monday/Wednesday or Tuesday/Thursday time blocks. Goal Form Activity Submission: noneResults: Met, ongoing (see narrative in section II.B)Goal: Identify and designate facilities for consolidating the location of Social Sciences faculty and equipment to increase cross-disciplinary collaboration.Goal Form Activity Submission: Short title - Designate space for the Social Sciences as a DivisionResults: No progress; table indefinitely (awaiting next facilities usage review)
	IIC_What_If: Data indicate that students who identify as Hispanic struggle with attainment of the program outcomes of scientific inquiry and critical thinking and assess and communication.  Activities that may have an effect on the outcomes measures include:-Training of faculty on implicit bias; -Training of faculty on instructional practices to reduce bias in assessment and instructional interaction; -Adoption of programs such as PUENTE to the college; -Development of English language support for students whose language at home or first language is not English; and -Embedding a bilingual student SI or tutor into courses associated with these learning outcomes.
	IIB_I_Wonder: Course registration on Census date (Enrollment) and Scheduling:The average enrollment in psychology courses remains steady and at or near the established size limits except in the two newest courses additions. Waitlist counts, from archived records, remain low. Sections of courses are offered in morning, afternoon, and evening timeslots and all courses except statistics (PSYC 2200) and research methods (PSYC 2205) are offered in both traditional and distance education modes. All courses are offered in Monday/Wednesday or Tuesday/Thursday blocks with additional sections of the introductory course for psychology being offered on Monday/Wednesday/Friday morning to meet scheduling needs for student athletes.   SAO Analysis -Course:Course enrolled counts have increased each year for all courses in psychology while course withdrawal rates (reported as percentages) fluctuate based on the total number of students enrolled.  Courses with the largest fluctuations in withdrawal rates have the lowest student enrollment counts.  The courses included in general education have the highest enrollment counts and the greatest consistency in withdrawal rates.  Course success rates are above the institutional set standard for both traditional and distance education formats with the singular exception of STAT 1510.  As usual, course sections offered in traditional modality showed slightly higher success rates than sections offered via distance education modes. However the difference is less than five percentage points.  The gap in achievement reduced over the last academic year. This supports the idea noted in last year’s program review that Canvas may provide a stronger and more flexible learning management system than did Etudes. The courses are comparable on measures of enrollment, success rate, and withdrawal rate when examined across four academic years, within each academic year (fall-to-fall), and across modes of delivery. All courses exceed the institutionally set standards for success.  Capacity for section offerings in psychology increased with the addition of a third fulltime faculty members. Offering days and times for sections of the five core psychology courses cover Monday through Thursday, morning, afternoon and evening. All but two of the courses, statistics for the social sciences and the research methods course, are offered online as well as on-campus. The introduction to psychology course is offered in offline format for incarcerated students on the schedule requested by the counselor for the incarcerated student population. Course level learning outcomes attainment remains at an appropriate level. Course level learning outcomes are associated with program level outcomes and are compiled to measure program learning outcome attainment.  Data is disaggregated by gender, age, and race/ethnicity but not by instructional delivery modality.  Impact of Supplemental Instruction (SI): Semesterly reports from the SI program document the positive impact on course level student success. As a group, students who are enrolled in SI supported course sections and who attend SI sessions associated with the course section earn an average of 1.5 grade levels higher than the group of students in the same sections who do not attend SI sessions.  This finding has been documented across a variety of courses and is consistent over multiple sections and years.  Program:The number of students declaring psychology as a major continues to increase. However, the institution lacks capacity to use data in determining the number of students whose behavior indicates commitment to completion of the major. It appears, based on the number of students registering for the biological psychology class and the research methods class, that a better indicator of the number of ‘true’ psychology major students would be the census date registration (enrollment) numbers for the biological psychology course and the research methods course. Those numbers suggest that less than half of the students who declare the major take the required core courses. [Note: Biological psychology and research methods are the only two courses in the core of the major that do not meet a general education requirement. Research methods, however, is also required for the sociology degree and has increased in popularity among students majoring in administration of justice. As a result, the number of students in research methods is a slight overestimation while biological psychology, a course only recently added to the degree in place of introduction to biology, is a slight underestimation of the number of size of the psychology major student population.]    Program level learning outcomes data are disaggregated by sub-groups of gender, age, and race/ethnicity. The data indicate that students who identify as Hispanic struggle with attainment of the program outcomes of scientific inquiry and critical thinking and assess and communication. No other disproportionately impacted group was noted.  Only a small number of students who identify as Filipino or African American were assessed in the courses and program.  This is a function of the relatively small size of these demographic groups within the psychology program.  Unfortunately, it also appears that few of the students who identify in these racial/ethnic groups achieve the expected level of learning outcomes.  Approximately one-third of all students are failing to meet the expectation for program outcome number 4, uses appropriate statistical test with correct results. All data for this program level outcome come from the learning outcome in the statistics course.  Therefore, the results for this program outcome show the course level outcomes and are a poor indication of the program outcome.  A more useful indicator of program level outcome could be derived from assessment in the research methods course.  The research methods course has statistics as a prerequisite and requires use of statistical tests and interpretation of the results.  Therefore, it is suggested that the learning outcome from psychology 2200 be added to the research methods course and that the assessment results from the research methods course be used for the program outcome measurement. Program level learning outcome data provided by the IR office is not disaggregated by completion status.  Based on the aggregated program level data, it is assumed that graduates achieved the appropriate level of mastery for all program level learning outcomes at the time the degree is awarded.  The median time to complete the degree program could not be examined, as no information is available to analyze the time it takes to complete the degree for a representative student. The mean time to completion might also be of value. Data from the Chancellor’s Office scorecard provide data about program completion across all programs, which is not appropriate for use in analyzing individual programs such as psychology.  Summary of Analysis:SAO, SLO, and other data outcomes indicate the psychology program meets or exceeds the institutional standards. In other words, this is a strong program. That being noted, there are questions related to student momentum and completion that the program faculty would like to examine in future program reviews. 
	III_Goals: Goal 1: All assessed demographic groups succeed at approximately the same rate and at or above the Institution set standard.  Activities: The requested student focus group activity funding was provided in late October 2018, too late for completion before this PR. Student focus groups are being formed in January 2019.-Additional activities to increase faculty skillsets that may affect measures of this goal (1): --Training of faculty on implicit bias; --Training of faculty on instructional practices to reduce bias in assessment and instructional interaction; --Adoption of programs such as PUENTE to the college; --Development of English language support for students whose language at home or first language is not English; and --Embedding a bilingual student SI or tutor into courses associated with these learning outcomes.Goal 2: Establish time to completion by program as a standard data element in program review data packets. Activities: Work with college shared governance groups including SPC, Academic Senate, and Governance Council.Goal 3: Establish metrics to track success, persistence, and retention relative to program/course sequencing.  Activities: Work with college shared governance groups including SPC, Academic Senate, and Governance Council.
	IVA_Best: Looking at the results of activities identified in  the prior review cycle. A good opportunity to recognize the successes and challenges of the past year. 
	IVB_Change: Change the timeframe for evaluating activity impact from a single one-year cycle to a multi-year cycle. Most activities will take more than a semester for any impact to be seen in the metrics of a program or institution. Because we use such a short evaluation period, it appears as if our goal based activities never result in improvement. 


